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Introductions are Issues

Introductions are just a special case of a more general phenomenon: Any time readers begin a unit of discourse — text, section, chunk, paragraph — they use the beginning to create a cognitive framework for what follows. They then use the expectations they create at the beginning to shape their understanding of everything that follows. We call the opening part of a unit that readers use to create a framework of expectations the Issue. Introduction is the special name we give to the Global Issue at the beginning of the whole.

The Grammatical Structure of an Issue

The principles that govern the grammar of Introductions apply in the same way to units smaller than the whole text: sections, chunks within sections, paragraphs, some​times even  chunks within paragraphs.

In particular, when readers read an Issue at the beginning of a text, section, chunk, or paragraph, they find or guess the answer to three questions: 

1.  Who are the characters who play the principal roles in the story that your sentences tell?

2.  What are the key concepts or themes that will be central to your argument?

3. What’s at stake for me in reading the rest of this text, section, chunk, or paragraph.
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1  
The following paragraph is from a memo written by a young attorney working in the law department of a Fortune 30 company. The writer is the newest attorney in the department and has not yet passed the bar exam. Her reader is the district manager of the northern hemisphere, the Vice President of Operations. The company has been in violation of California’s Weights and Measures regulations for ten years run​ning, and has paid a $500 fine each year. The attorney’s task is to persuade the VP to end the company’s violations. 

At the outset this sum may not appear to be particularly onerous. However, the troublesome provision is not the $500 fine, but the “six months in county jail.” Even though no jail sentences have been rendered against Abco so far, the fact that these violations are criminal in nature causes serious concern. The criminal aspects of these violations combined with the growing mistrust and hostility toward large, inter​national corporations and California’s emphasis on consumerism, make it appropriate that we re-evaluate the way these alleged violations are dealt with.

2 
The following paragraph is from a book co-written by Donald Johanssen to popularize his discovery of a very early hominid fossil known as Lucy. The goal of the book is to knock the Leakey’s off their pedestal as America’s favorite paleontologist. If anybody was to be seen on PBS walking around the African landscape in short pants, Johanssen wanted it to be him.

Equally important, Clark’s practice of carefully mapping every fossil made it possible to follow the evolutionary development of various types through time. Beautiful sequences of antelopes, giraffes and elephants were obtained — new species evolving out of old ones and appearing in younger strata, then dying out as they were replaced by still others in still younger strata. In short, evolution was taking place before the eyes of the Omo surveyors. And it could be timed. The finest examples of this process were in several lines of pigs which had been extremely common at Omo and had evolved rapidly. Unsnarling the pig story was turned over to paleontologist Basil Cooke. He produced family trees for pigs whose various types were so accurately dated that pigs themselves became measuring sticks that could be applied to finds of questionable age in other places that had similar pigs.

3 
The following paragraph is from the product guide of an engineering testing company.
Today’s market will not tolerate long research and development cycles. As a result, Accelerated Aging has been developed to more closely approximate the actual use of products in a fraction of the time. In accelerated testing, components are subjected to conditions more se​vere than normal in order to speed up aging and obtain degradation and failures in less time. One strength of this test is that it compresses years of field operations into a few weeks of testing under simulated field failure modes. For example, accelerated tests virtually eliminate early component failures in AXEL modules. Special diagnostic soft​ware is used to age AXEL module components under realistic operat​ing conditions. This procedure assures the high reliability of Signet’s AXEL products once they reach a customer’s site. Additionally, sys​tems also undergo extensive accelerated testing that covers a wide range of user environments. Such tests provide for cost-effective pro​duction and impeccable performance in the customer’s application.

4 
The following paragraph is from a book full of shocking stories about New Orleans, written by a gossip columnist named Pie Dufour.
After taking Glapion as a lover, Marie Laveau began to be leader among the Voodoos, and by 1830 she was their queen. So great was the repute of her powerful gris-gris and so shrewd was Marie, that she was admitted to all the secrets of the complex, sophisticated, and pleasure-loving society of the grand Creoles. There, Marie must have learned some amazing (and useful) things. She probably discovered that many Creole marriages were purely business arrangements. She undoubtedly learned that Creole gentlemen almost invariably kept beautiful mistresses in cozy little cottages not far from Congo Square. She must have met grand ladies, who though they presided in their French opera boxes like duchesses and appeared with their husbands at great balls and soirees, lived a very different life at home. Marie had the power to make all the family skeletons come out to dance: the family with a strain of insanity and the strange child locked in a room upstairs; the public officials who were stealing public funds; the family that lived in fear that someone would discover its true heritage. The ladies talked and Marie listened. 

An Anatomy of an Issue and Discussion —

Issue — 

Characters (underline), Themes (bold) , and What’s at Stake (dbl. underline)
After taking Glapion as a lover, Marie Laveau began to be leader among the Voodoos, and by 1830 she was their queen. So great was the repute of her powerful gris-gris and so shrewd was Marie, that she was admitted to all the secrets of the complex, sophisticated, and pleasure-loving society of the grand Creoles. There, Marie must have learned some amazing (and useful) things. 

- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - 

Discussion — Characters

She probably discovered that many Creole marriages were purely business arrangements. She undoubtedly learned that Creole gentlemen almost invariably kept beautiful mistresses in cozy little cottages not far from Congo Square. She must have met grand ladies, who though they presided in their French opera boxes like duchesses and appeared with their husbands at great balls and soirees, lived a very different life at home. Marie had the power to make all the family skeletons come out to dance: the family with a strain of insanity and the strange child locked in a room upstairs; the public officials who were stealing public funds; the family that lived in fear that someone would discover its true heritage. The ladies talked and Marie listened.

Discussion — Themes

She probably discovered that many Creole marriages were purely business arrangements. She undoubtedly learned that Creole gentlemen almost invariably kept beautiful mistresses in cozy little cottages not far from Congo Square. She must have met grand ladies, who though they presided in their French opera boxes like duchesses and appeared with their husbands at great balls and soirees, lived a very different life at home. Marie had the power to make all the family skeletons come out to dance: the family with a strain of insanity and the strange child locked in a room upstairs; the public officials who were stealing public funds; the family that lived in fear that someone would discover its true heritage. The ladies talked and Marie listened.

5
From a book on Mary Shelly’s Frankenstein:

In Frankenstein, the narrator of the frame tale, Robert Walton, tells a story that is, like Percy Shelly’s, one of willful and weak extremes. Despite his considerable androgynous potential, Victor Frankenstein also resembles Percy Shelly in both his willfulness (he too goes on until stopped by premature death) and in his weakness (he too cannot accept responsibility for the ensuing chaos). Victor is, moreover, foreshadowed by Robert in a second important way: Frankenstein too undergoes a role reversal. His career, like Walton’s, is marked by initial movement away from a woman, Elizabeth, and on to “a true friend” [45], the “remarkably erect” Waldman [42]. In his subsequent tribulations, Victor like Robert needs to be “supported” [145]. He finds a “nurse” during sickness and an “angel” during perils, but both figures are male, Henry and Alphonse [57, 178]. Going to the north pole in unconscious quest of the male friend whom he has ever craved, Walton acts out what we come to see is a basic response of Victor Frankenstein. When the split between masculine and feminine halves of the psyche becomes dire enough to prevent a man from bonding with his complementary woman, he turns toward men and undergoes a role reversal which effeminates him. Educated by Walton, we learn to recognize and trace the more intricate processes of Victor’s split psyche.

6
From Scientific American:
Man’s fascination with machines that move under their own power and control is at least as old as recorded history. In Aristotle’s Greece plays of several acts are said to have been performed entirely by automatic puppets driven by weights hung on twisted cords. Much later European royalties were enthralled by lifelike automata that could write, draw and play musical instruments. In recent years most of the magical aura surrounding mechanical automata has been dispelled. Today automatic machines and industrial robots are used in factories throughout the world to perform tasks that are too hazardous, too onerous, too boring or simply too uneconomic for human beings to undertake. 

7
a.
There is but one case construing Section 2943, Black v. Sullivan (1975) 48 Cal. App. 3d 557, and it has no application to this matter. The legislative history is not very helpful. Originally Section 2943 was enacted to allow junior lienors to ascertain the amounts owing on property so they can protect themselves. Later the statute was amended to entitle escrow agents to receive a beneficiary’s statement. It is not, however, intended to substitute for a promissory note, for it does not by its terms call for a reproduction of the note existing on the property. Under this Section, if a lender knows the amount of indebtedness and any encumbrances on real property, he is under limited obligation to disclose that knowledge. It does not on its face call for a disclosure of penalty and prepayment provisions. The only statement in the statute which arguably calls for disclosure of an acceleration or demand provision is subdivision (c) which requires disclosure of “The date on which obligation is due, in whole or in part.”

b.
Under Section 2943, if a lender knows the amount of indebtedness and any encumbrances on real property, he is under limited obligation to disclose that information to all interested parties. Originally Section 2943 was enacted to allow junior lienors to protect themselves by ascertaining the amounts owing on property. Later the statute was amended to entitle escrow agents to receive beneficiary’s statements. The only statement in the statute which now arguably calls for disclosure of an acceleration or demand provision is subdivision (c). It requires a lender to disclose “The date on which obligation is due, in whole or in part.” It does not on its face require the lender to disclose penalty and prepayment provisions. Nor does the statute intend that the statement substitute for a promissory note, for it does not require that a note on the property be disclosed to a buyer. There is only one case construing Section 2943:  Black v. Sullivan (1975) 48 Cal. App. 3d 557, but it does not apply to this matter, and the legislative history is not very helpful.

7a. 
There is but one case construing Section 2943, Black v. Sullivan (1975) 48 Cal. App. 3d 557, and it has no application to this matter. 


The legislative history is not very helpful. 


Originally Section 2943 was enacted to allow junior lienors to ascertain the amounts owing on property so they can protect themselves. Later the statute was amended to entitle escrow agents to receive a beneficiary’s statement. It is not, however, intended to substitute for a promissory note, for it does not by its terms call for a reproduction of the note existing on the property. Under this Section, if a lender knows the amount of indebtedness and any encumbrances on real property, he is under limited obligation to disclose that knowledge. 2943 does not on its face call for a disclosure of penalty and prepayment provisions. The only statement in the statute which arguably calls for disclosure of an acceleration or demand provision is subdivision (c) which requires disclosure of “The date on which obligation is due, in whole or in part.”


7b. 
Under Section 2943, if a lender knows the amount of indebtedness and any encumbrances on real property, he is under limited obligation to disclose that knowledge to all interested parties. 


Originally Section 2943 was enacted to allow junior lienors to protect themselves by ascertaining the amounts owing on property. Later the statute was amended to entitle escrow agents to receive beneficiary’s statements. The only statement in the statute which now arguably calls for disclosure of an acceleration or demand provision is subdivision (c). It requires a lender to disclose “The date on which obligation is due, in whole or in part.” It does not on its face require the lender to disclose penalty and prepayment provisions. Nor does the statute intend that the statement substitute for a promissory note, for it does not require that a note on the property be disclosed to a buyer. There is only one case construing Section 2943:  Black v. Sullivan (1975) 48 Cal. App. 3d 557, but it does not apply to this matter, and the legislative history is not very helpful.



8
At the outset this sum may not appear to be particularly onerous. However, the troublesome provision is not the $500 fine, but the “six months in county jail.” Even though no jail sentences have been ren​dered against Abco so far, the fact that these violations are criminal in nature causes serious concern. The criminal aspects of these violations combined with the growing mistrust and hostility toward large, inter​national corporations and California’s emphasis on consumerism, make it appropriate that we re-evaluate the way these alleged violations are dealt with.

9 
Equally important, Clark’s practice of carefully mapping every fossil made it possible to follow the evolutionary development of various types through time. Beautiful sequences of antelopes, giraffes and elephants were obtained — new species evolving out of old ones and appearing in younger strata, then dying out as they were replaced by still others in still younger strata. In short, evolution was taking place before the eyes of the Omo surveyors. And it could be timed. The finest examples of this process were in several lines of pigs which had been extremely common at Omo and had evolved rapidly. Unsnarling the pig story was turned over to paleontologist Basil Cooke. He produced family trees for pigs whose various types were so accurately dated that pigs themselves became measuring sticks that could be applied to finds of questionable age in other places that had similar pigs.

10 
The following paragraph is from the introduction to a book on cognitive science.

Our main concern was, of course, to test the propositional theory that has formed the background for all of this work. Chapter 6 reports a study in which the rate of reading paragraphs of varying lengths is shown to be directly related to the number of propositions in the base structure of the texts. In the succeeding chapter (7), the nature of propositions is further analyzed. Since in that study we found that subjects recalled as units only what the theory claimed was a unit, namely propositions, we took this as good support for the present formulation of the theory. Another series of studies that we believe is crucial for the theory are the decomposition experiments reported in Chapter 11. These studies provide the much needed justification for one of the main features of the theory: Concepts that enter propositions in the present theory may be lexically simple or they may be complex. We do not decompose lexically complex word concepts into semantic primitives as some linguistic and many artificial intelligence theories do. Taken together, these studies do provide direct empirical tests of the theory.

11 
After taking Glapion as a lover, Marie Laveau began to be leader among the Voodoos, and by 1830 she was their queen. So great was the repute of her powerful gris-gris and so shrewd was Marie, that she was admitted to all the secrets of the complex, sophisticated, and pleasure-loving society of the grand Creoles. There, Marie must have learned some amazing (and useful) things. She probably discovered that many Creole marriages were purely business arrangements. She undoubtedly learned that Creole gentlemen almost invariably kept beautiful mistresses in cozy little cottages not far from Congo Square. She must have met grand ladies, who though they presided in their French opera boxes like duchesses and appeared with their husbands at great balls and soirees, lived a very different life at home. Marie had the power to make all the family skeletons come out to dance: the family with a strain of insanity and the strange child locked in a room upstairs; the public officials who were stealing public funds; the family that lived in fear that someone would discover its true heritage. The ladies talked and Marie listened. 

A Complication about Point Location —

12
Our main concern was, of course, to test the propositional theory that has formed the background for all of this work. 




Chapter 6 reports a study in which the rate of reading paragraphs of varying lengths is shown to be directly related to the number of propositions in the base structure of the texts. In the succeeding chapter (7), the nature of propositions is further analyzed. Since in that study we found that subjects recalled as units only what the theory claimed was a unit, namely propositions, we took this as good support for the present formulation of the theory. Another series of studies that we believe is crucial for the theory are the decomposition experiments reported in Chapter 11. These studies provide the much needed justification for one of the main features of the theory: Concepts that enter propositions in the present theory may be lexically simple or they may be complex. We do not decompose lexically complex word concepts into semantic primitives as some linguistic and many artificial intelligence theories do. Taken together, these studies do provide direct empirical tests of the theory.

12'
Our main concern was, of course, to test the propositional theory that has formed the background for all of this work. To some extent, we have succeeded in devising studies that provide direct empirical tests of the theory.




Chapter 6 reports a study in which the rate of reading paragraphs of varying lengths is shown to be directly related to the number of propositions in the base structure of the texts. In the succeeding chapter (7), the nature of propositions is further analyzed. Since in that study we found that subjects recalled as units only what the theory claimed was a unit, namely propositions, we took this as good support for the present formulation of the theory. Another series of studies that we believe is crucial for the theory are the decomposition experiments reported in Chapter 11. These studies provide the much needed justification for one of the main features of the theory: Concepts that enter propositions in the present theory may be lexically simple or they may be complex. We do not decompose lexically complex word concepts into semantic primitives as some linguistic and many artificial intelligence theories do. 

13
After taking Glapion as a lover, Marie Laveau began to be leader among the Voo​doos, and by 1830 she was their queen. So great was the repute of her power​ful gris-gris and so shrewd was Marie, that she was admitted to all the secrets of the complex, sophisticated, and pleasure-loving society of the grand Creoles. There, Marie must have learned some amazing (and useful) things.   



She probably discovered that many Creole marriages were purely business arrangements. She undoubtedly learned that Creole gentlemen almost invariably kept beautiful mistresses in cozy little cottages not far from Congo Square. She must have met grand ladies, who though they presided in their French opera boxes like duchesses and appeared with their husbands at great balls and soirees, lived a very different life at home. Marie had the power to make all the family skele​tons come out to dance: the family with a strain of insanity and the strange child locked in a room upstairs; the public officials who were stealing public funds; the family that lived in fear that someone would discover its true heritage. The ladies talked and Marie listened.

13'
After taking Glapion as a lover, Marie Laveau began to be leader among the Voodoos, and by 1830 she was their queen. So great was the repute of her powerful gris-gris and so shrewd was Marie, that she was admitted to all the secrets of the complex, sophisticated, and pleasure-loving society of the grand Creoles.  




She probably discovered that many Creole marriages were purely business arrangements. She undoubtedly learned that Creole gentlemen almost invariably kept beautiful mistresses in cozy little cottages not far from Congo Square. She must have met grand ladies, who though they presided in their French opera boxes like duchesses and appeared with their husbands at great balls and soirees, lived a very different life at home. Marie had the power to make all the family skeletons come out to dance: the family with a strain of insanity and the strange child locked in a room upstairs; the public officials who were stealing public funds; the family that lived in fear that someone would discover its true heritage. The ladies talked and Marie learned some amazing (and useful) things.

13''
After taking Glapion as a lover, Marie Laveau began to be leader among the Voo​doos, and by 1830 she was their queen. So great was the repute of her powerful gris-gris and so shrewd was Marie, that she was admitted to all the best houses.  




There, she probably discovered that many Creole marriages were purely business arrange​ments. She undoubtedly learned that Creole gentlemen almost invariably kept beautiful mistresses in cozy little cottages not far from Congo Square. She must have met grand ladies, who though they presided in their French opera boxes like duchesses and appeared with their husbands at great balls and soirees, lived a very different life at home. Marie had the power to make all the family skele​tons come out to dance: the family with a strain of insanity and the strange child locked in a room upstairs; the public officials who were stealing public funds; the family that lived in fear that someone would discover its true heritage. The ladies talked and Marie learned all the amazing (and useful) secrets of the complex, sophisticated, and pleasure-loving society of the grand Creoles.

When the Main Point is not in the Issue —

Every unit of discourse must have a single main Point. It may be expressed in the hot spot at the end of the Issue. Or it may be expressed at the end of the Discussion. 

If you save your Point for the end of the Discussion, you have additional responsibilities:

If you position your Global Point at the end of your document, you must be certain that at the end of the Global Issue, you have another strong sentence promising your reader that an important Global Point awaits. That is, if you position your Global Point at the end of your essay, you have to construct a Launching Point and position it at the end of your Global Issue. That Launching Point must


(1)
promise to pay-off the reader for the attention 

you are demanding, and


(2)
establish particularly rich Thematic Strings that will lead 

the reader to the Global Point.






Three Social/Rhetorical Contracts with Readers

1.  Point First

“Reader, I am telling you right up front my Point, the solution to your problem or the answer to your question. Because you know right from the start both the problem/question and my response, you are in control of this text. You can stop now, if you like my response and trust me to have supported it to your satisfaction. Or you can read everything carefully, or just the sections that interest or concern you. I leave it up to you.”
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2.  Point First and Last

“Reader, I am telling you right up front my Point, the solution to your problem or the answer to your question. Because you know right from the start both the problem/question and my response, you are in control of this text. Stop now or read on; it’s up to you. But because this is a long document or section and I think you might read on to the end, I will repeat my Point in the Conclusion, just to make sure you remember it.”
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3.  Promise First, Point Last

“Reader, I promise you up front, in my Launching Point, that I will get to the solution to your problem or the answer to your question. But that Main Point won’t be coming until the end. Because you don’t know where I will lead you, you’ll have to pay close attention and stay with me until the end. Mind now that you don’t get lost along the way.”

[image: image4.wmf]
The Structure of Units of Discourse I

Whenever possible, your paragraph (or groups of paragraphs, section, memo, letter, chapter, etc.) should fall into two well defined parts:

1.
An opening segment, called the Issue, that an​nounces the Key Characters, Key Concepts, and What’s at Stake in the unit it begins. 

2.
A second segment, called the Discussion, that explains, describes, illustrates, contradicts, or otherwise develops the matters announced in the Issue.
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The Nature of Issues

The Issue of your paragraph, larger section, or document is its introduction, its opening, its overture:

Readers always take the beginning of any unit of text – from paragraph to memo to manual to book – as the conceptual basis for the rest of that unit. The Issue is the most crucial section of your document. 

Readers understand books, memos, and even paragraphs by building a mental model or scenario. Readers can only build this scenario if they can organize the information in the text because they know what to expect. When it succeeds, the Issue does more than any other part of the text to control readers’ developing sense of the coherence and meaning of the whole.

The Issue position controls readers’ developing sense of coherence and meaning by answering three questions:


Who are the Key Characters in the story?


What are the Key Concepts in the argument?


What’s at Stake for readers in finishing this text, section, chunk, or paragraph?
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Additional Notes on the Nature of Issues


The Issue/Discussion structure is fixed.
The Issue and Discussion are positions or slots analogous to Subject/Verb and Topic/Stress. Just as you cannot change the Subject-Verb or Topic-Stress order, neither can you change the Issue-Discussion order or the setting-up function of the Issue. The Issue controls coherence whether you realize it or not. You can’t change the structure – you must make strategic use of it.


Issues help readers to formulate the conceptual basis for the coherence they create from your text.
Readers try to use the information in the Issue, especially in the end of the Issue (the Hot Spot), as organizing principles for the information they find in the rest of the text. Effective texts give readers all the information they need to make the or​ganizing task as easy as possible.


Issues of documents can be more than one paragraph.
Issues of documents, especially paper- and report-length documents, are almost always at least one paragraph long, and can often be several paragraphs long. Issues tend to be shorter in professional documents than in academic documents. But no matter how long the Issue might be, its “Hot Spot” is where readers look most for Characters, Themes, and What’s at Stake.


Issues of paragraphs are often more than one sentence.
Many paragraphs will have Issues only one sentence long, as though the Issue were a traditional “topic sentence.” But it is also quite common for professional writers to use a two- or three-sentence issue (we just did). If you are writing about something complex, you may very well need a sentence or two just to get the reader ready for the key concepts that are the basis of coherence. In such a case, some or all of the key terms may not appear until the second or even third sentence.


You must locate your key terms at the end of the Issue.
Because Issues of paragraphs are often more than one sentence long, we have to reject the old notion of “topic sentence” and replace it with the idea of an Issue position. Remember, however, that if you use an Issue of more than one sen​tence, you must put your most important terms in the Hot Spot at the Issue’s end. Readers will create their expectations for the whole based not on the beginning of the Issue, but on its end. If you put the wrong terms at the end of the Issue, the reader will expect the wrong Discussion. An example of using the end of the Is​sue is this paragraph here, where the most important concepts appear in the second sentence, the Issue’s Hot Spot. This paragraph started with the idea of Issue as a position and then shifted to the more immediately important idea of the crucial role of the Hot Spot.






Point: The Rhetorical Telegram

In the last session we learned that units of discourse (paragraphs, sections, letters, essays, reports, proposals, books) have an Issue/ Discussion structure. But that’s not all, of course: well-written units of discourse also have a tightly written sentence or a short sequence of sentences that you could send as a telegram. We call this telegram the Point of the unit. If the unit is a paragraph, the Point is usually just a single sentence, or even part of a sentence; if the unit is a short report or a series of paragraphs constituting a section, the telegram transmitting the Point might be a couple of sentences. In a much longer work, the telegram might be as much as a paragraph.

The Point is NOT what the reader infers as the gist or main idea or purpose for writing. Rather, the Point is a sentence on the page, a sentence (or two or three) that the writer could point to, underline, read aloud, that she would offer to someone who wanted to send a telegram capturing the claim for which the rest of the unit exists. The Point answers the question, “So what?”

If the Point is the Point of the whole memo, article, report, proposal, or book, we call it the Global Point. Global Points ordinarily occur in one of two places: 

1.
In most academic and professional writing, the Global Point occurs at the end of the Global Issue. Practically speaking, this means that the reader feels that the Point comes first. Only very rarely, however, will the Point ever actually be the first sentence of the text.

2.
In certain kinds of writing, including several kinds of academic writing, the Global Point appears at the end of the whole text. These kinds of writing include newspaper editorials and newspaper columns, some persuasive letters, belletristic essays, etc. 

This does not mean that the Point must come at the end of these kinds of texts, only that it MAY. You put the Global Point at the end of the whole unit of discourse when you want for some reason to show your reader how you reached your Global Point. For example, you may be writing to a reader who is unreceptive to what you have to say, who may not even believe that the problem you want to solve exists. In such a case, you might want to make the case for your problem and for the feasibility of your solution before you make your request for action.

There are two corollary rules associated with making points: 

1.
The Politeness Rule: Unless you are writing a long document or section, you can make your point only once per unit of discourse. Most readers will think you pushy, rude, overly insistent if you make your point more than once at the same level (more than once in a paragraph, more than once in a section, more than once in a document, etc.). It is, however, acceptable to repeat the point of a large section as the point of one of its sub-sections. Yet even then, many readers get impatient with writers who repeat their points very often.

NOTE: There are two instances in which most readers will prefer that you make your Point more than once even in short documents: (1) In most letters and memos, you should state your Global Point (or a brief summary of it) in the subject line as well as in the text itself; and (2) in most letters, memos, and reports, you should make your Section Points in your headings as well as in the text of the sections themselves. Or, each heading should serve as a kind of launching point for your section. This is what textbooks mean when they say subject lines and headings should be “direct” and “informative.”

2.
The Rule of Relevance: A unit of discourse should include only information that helps to make the Point of the unit. It is not enough that the information be on the Topic; it must also be to the Point. Writers who violate the rule of relevance take significant risks. When a reader unexpectedly encounters information that is on the Topic but beside the Point, he will often try to reinterpret the Point to make the recalcitrant material relevant. Since getting the Point is the key to understanding, you cannot afford to have readers try to reinterpret a Point they otherwise would have understood. 

When the Main Point Is Not in the Issue 

Every unit of discourse must have a single main Point. It may be expressed in the Hot Spot at the end of the Issue. Or it may be expressed at the end of the Discussion. 

In paragraphs or short sections, if you save the main Point for the end of the Discussion, you must still make some kind of point in the Hot Spot at the end of the Issue. That Launching Point must suggest, lead up to, or otherwise anticipate the main Point. Its function, of course, is to launch the reader forward into the rest of the unit.

For entire documents in most business and professional settings, readers expect the Global Point of the document to come at the end of the Global Issue. There are a few situations in which professional writers save the Global Point for the end of the Discussion, and some academic or belletristic writers routinely save their Global Point for the end of the Discussion. However, documents which save the Global Point for the end are normally harder to read than documents which put the Global Point near the beginning, at the end of the Issue. So, if you do save your Global Point for the end, you have additional responsibilities.

If you position your Global Point at the end of your document, you must be certain that at the end of the Global Issue, you have another strong sentence promising your reader that an important Global Point awaits. That is, if you position your Global Point at the end of your essay, you have to construct a Launching Point and position it at the end of your Global Issue, in the Hot Spot. That Launching Point must

1.
promise to pay-off the reader for the attention you are demanding;

2.
establish particularly rich Thematic Strings that will lead the reader to the Global Point.





Locating Points in Paragraphs 

There are three ways a paragraph can be structured: (1) prototypical paragraphs have a one-sentence Issue and make the Point in that one sentence; (2) other paragraphs have multi-sentence Issues with the Point occurring at the end of the Issue, in the Hot Spot; (3) some paragraphs have a one- or multi-sentence Issue, a Launching Point in the Hot Spot, and the main Point at the end of the Discussion (usually the last sentence of the paragraph). 

One Sentence Issue, Point-First (Topic Sentence) Paragraph

In the following example, the entire Issue is italicized and the Point is boldfaced:

Equally important, Clark's practice of carefully mapping every fossil made it possible to follow the evolutionary development of various types through time. Beautiful sequences of antelopes, giraffes and elephants were obtained — new species evolving out of old ones and appearing in younger strata, then dying out as they were replaced by still others in still younger strata. In short, evolution was taking place before the eyes of the Omo surveyors. And it could be timed. The finest examples of this process were in several lines of pigs which had been extremely common at Omo and had evolved rapidly. Unsnarling the pig story was turned over to paleontologist Basil Cooke. He produced family trees for pigs whose various types were so accurately dated that pigs themselves became measuring sticks that could be applied to finds of questionable age in other places that had similar pigs.

[image: image7.wmf]
Multi-Sentence Issue, Point-First Paragraph

In the following example, the entire Issue is italicized and the Point is boldfaced.

Our main concern was, of course, to test the propositional theory that has formed the background for all of this work. To some extent, we have succeeded in devising studies that provide direct empirical tests of the theory. Chapter 6 reports a study in which the rate of reading paragraphs of varying lengths is shown to be directly related to the number of propositions in the base structure of the texts. In the succeeding chapter (7), the nature of propositions is further analyzed. Since in that study we found that subjects recalled as units only what the theory claimed was a unit, namely propositions, we took this as good support for the present formulation of the theory. Another series of studies that we believe is crucial for the theory are the decomposition experiments reported in Chapter 11. These studies provide the much needed justification for one of the main features of the theory: Concepts that enter propositions in the present theory may be lexically simple or they may be complex. We do not decompose lexically complex word concepts into semantic primitives as some linguistic and many artificial intelligence theories do.
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Point-Last Paragraph

In the following example, the entire Issue is italicized, the Launching Point is underlined, and the Point is boldfaced.

At the outset this sum may not appear to be particularly onerous. However, the troublesome provision is not the $500 fine, but the “six months in county jail.” Even though no jail sentences have been rendered against Abco so far, the fact that these violations are criminal in nature causes serious concern. The criminal aspects of these violations combined with the growing mistrust and hostility toward large, international corpora​tions and California's emphasis on consumerism, make it appropriate that we re-evaluate the way these alleged violations are dealt with.
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On the Style of Point Sentences

. . . Point Sentences have to be clear, specific, and prominent.


Know where to put them.

•
The Global Point Sentence should be positioned either at the end of the Issue, or at the end of the Discussion.

•
Major Sub-Point Sentences (the Point of a large chunk of discourse) should be positioned either at the end of the Issue of the chunk, or at the end of the Discussion of the section.

•
Paragraph Point Sentences frequently occur as the last sentence of the Issue of the paragraph. This usually means the Paragraph Point is one of the first three sentences of the paragraph. Otherwise, the Paragraph Point is the last sentence of the paragraph.


Know how to phrase them.
•
Avoid Metadiscourse. Don’t talk about yourself or your paper in an introductory subject-verb pair. State your Point directly.

1a.
This analysis will consider the central role of family education in successful behavior modification programs.

1b.
In successful behavior modification programs, family education plays a central role.

2a.
This report will discuss GM’s acquisition strategy from its birth in 1908 through the 1930’s.


Notice that we cannot simply translate sentence 2a into one with an obvious Point, because the new sentence would only assert that GM had an acquisition strategy. That is always a problem with topic-announcing Preliminary Points. If, however, everyone believed GM did not have an acquisition strategy, then the Point could be stated this way: 

2b.
But in fact, GM did have an acquisition strategy from its birth in 1908 through the 1930’s.

•
Put the crucial words in the Stress position (crucial words are italicized).

a.
The American agricultural surplus has taken on greater importance as rising costs of imported petroleum and other goods have increased the U.S. trade deficit. American farmers now account for 43% of the world’s commerce in coarse grains. Agricultural foreign trade maintains profitable market prices for the American farmer and bolsters the national economy by providing over one million jobs. Income from farm surplus sold abroad is used to purchase about $9 billion worth of farm machinery and equipment annually . . . . 

b.
As rising costs of imported petroleum and other goods have increased the U.S. trade deficit, the American agricultural surplus has taken on greater importance. American farmers now account for 43% of the world’s commerce in coarse grains. Agricultural foreign trade maintains profitable market prices for the American farmer and bolsters the national economy by providing over one million jobs. Income from farm surplus sold abroad is used to purchase about $9 billion worth of farm machinery and equipment annually. . . .

•
Signal that you are making a Point. Use explicit verbal signs that a Point is coming when you don’t trust your readers to recognize your Point. But use them sparingly.


The point is. . . .


In short, . . . 


Most significantly, . . . 


Or, assert something then deny it. If a sentence occurs near the beginning of a paragraph, section, or essay and begins with but, however, nevertheless, etc., that sentence will almost certainly be the most important sentence of the Issue, and therefore the Point of the Issue.


Know how often to use them. 

Think of a document longer than three pages as a long circus tent. If you put up a pole at the two ends, it will sag in the middle. Don’t let more than three pages go by without restating your Point or, if you are moving toward your point, synthesizing the Points you have made so far into a tentative Point. You have to prop up the tent every few yards. Otherwise it hides everything you want to show. 
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“Why bother to use these new terms? Why not just call Issues by their real names, ‘introductions’ for documents and ‘topic sentences’ for paragraphs?”

You’re right to see that there is a problem with the terminology. But the fact is, though we have good, widely-shared terms for describing sentences, we have no good terminology for describing high-level structures. You’ve heard of the terms “introduction” and “topic sentence,” along with “paragraph,” “section,” “chapter,” “document,” “essay,” and so on. As you’ve seen, those terms are not very helpful. Aristotle may have told us centuries ago that texts have beginnings, middles, and ends, but few writers have been much helped by that insight – nor by any of the common terms for higher-level structures that tend to accompany it. The problem is this: none of those terms reflects a general understanding of how higher-level structures work.

You can call a Global Issue (the Issue of a whole text) an introduction or call a paragraph Issue a topic sentence without much harm. But what’s important is that you recognize that both reflect a general pattern that governs the higher-level structure of whole texts, of paragraphs, and of many other units in between.

Regardless of size, coherent chunks of discourse larger than a sentence share a common structure. They have two parts: a shorter introductory part and a longer part that expands on, moves out from, supports, explains, fulfills the promise of the introduction. The first part we call the Issue, the second part the Discussion. They are in fixed order by definition. The Issue must serve the announcing functions we have discussed in this session: establishing key Characters, Themes, and What’s at Stake. The Discussion must develop these announcements. Finally, the Issue typically, but not always, fulfills a second function that we will discuss in the next session.
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“Do I have to announce every Key Character and every Key Concept at the end of every Issue?”

If you could do it easily and gracefully, your readers would be grateful. But some texts have several Characters and many Key Concepts or Themes – too many for you to announce them at every turn. So it looks as though you have a problem: your readers need help keeping track of Characters and Themes in order to build a coherent understanding of your text, but you can’t reasonably keep repeating all those Characters and Themes. The problem is not really so great, however, even if you may occasionally have to use a little finesse to make things work. Texts have an ebb and flow, and Characters and Themes are not always equally central. Some Characters and Themes will be important in one section, less so in other sections. Others will remain central throughout the text. Here are the essential points to re​member:

•
Use the Global Issue or Introduction to inform readers of those Characters and especially those Themes that can serve to organize and hold together all the char​ac​ters and Themes in the text.

•
Use the Issue of major sections to inform readers both of those Characters and Themes that can serve to hold together all the Characters and Themes in the section, and, if it’s not obvi​ous, of their relation to the global Themes of the whole.

•
Use the Issue of larger chunks within sections to inform readers both of the Characters and Themes of the chunk, and, if it’s not obvious, of their relation to the Themes of the section.

•
Use the Issue of paragraphs to inform readers of the Characters and Themes of that paragraph.
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“If Issues are so important to how readers understand, why do we sometimes disagree about where the Issue of a paragraph ends? Is this all subjective anyway?”

No, it’s not “subjective” in the way it might seem. Issues are not just a matter of opinion that some people see and use in one way and others in another. Still, there is a way in which Issues are subjective: they’re subjective in the sense that just like nouns and verbs, Issues and Discussions depend on how you understand what you read. The problem is that higher-level structures leave readers more room to understand differently than do nouns and verbs. But we think that readers will agree on what constitutes the issue of a chunk much more often than not. 

Most of the time, readers disagree about an Issue in a few predictable situations. When a paragraph seems to be disorganized and confusing, then it’s not very sur​prising to find that we can’t agree on its Issue. When a paragraph seems coherent and people still disagree about its Issue, then there will usually be one of two causes. Either readers disagree about how they understand the paragraph, so that they see its Issue differently, or the paragraph announces its Characters and Themes more than once in the first few sentences, in which case some readers will see the Issue ending at one announcement and other readers will see it ending at another. Of course, there will still be – as in all human affairs – moments of in​explicable disagreement. But we find that they are rare, and that if you follow the LRS guidelines, you’ll optimize your chances for being understood by most read​ers in the way you want.
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“Isn’t a point just a topic sentence?”

A Point can be a topic sentence – when, that is, it occurs in the Issue of a paragraph with a one-sentence Issue. But that is only one of several ways to make Points in paragraphs – the Point is often the last, not the first, sentence in a paragraph – and there are all those Points in chunks, sections, whole texts, and so on. So a traditional topic sentence is a Point, but many Points are not topic sentences. 

[image: image14.wmf]
“I still think that Points and topic sentences ought to be the same.”

That’s not too surprising. It has to do with the effects of something called grammatical prototypes. You may remember that when we looked at actions and verbs back in the first session, your classmates would sometimes say that words expressing actions were verbs even when they really weren’t. Or that some of the more abstract nominalizations really didn’t feel like nouns, even when you knew that they had to be. What was happening then was that you and your classmates were reacting in terms of prototypical verbs and nouns. We feel that verbs like run, jump, build, eat are better examples of verbs – they somehow seem verb-ier – than verbs like constitute, exist, depend on. By the same token, nouns like ball, bird, hammer, book seem better examples of nouns than nouns like existence, appreciation, obligation, result. Prototypical verbs name familiar actions that are visibly performed. Prototypical nouns name familiar, concrete objects that we can touch. And prototypical sentences are character/action sentences that combine prototypical nouns and verbs.

By the same token, there are prototypical paragraphs. They have one-sentence Issues that announce characters, themes, and what’s at stake (as do all coherent Issues) and also make the Point of the paragraph. These topic sentence paragraphs get so much attention in the handbooks because they are prototypes that seem to us better examples of a paragraph than any other kind. But the problem is that the handbooks treat topic sentence paragraphs as though they were the only kind of coherent paragraph, and they are not: a paragraph may have a one-sentence Issue or topic sentence that includes a Launching Point but not the main Point, a paragraph may have an Issue that is more than one sentence long, etc. Whenever you write about a matter of any substance and complexity, you cannot stick entirely to prototypes. You have to use sentences with nouns that are not objects and verbs that are not visible actions – and you have to use paragraphs that do not have topic sentences.
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“Do I have to check every paragraph to make sure it has a point?”

When you know what you are saying, and as you do more and more professional writing, you will tend to have little trouble with points at the paragraph level. In addition, when your paragraphs are short (say, around a hundred words or so), most readers can hold the whole paragraph in mind, making the matter less critical than

it is with larger structures. So ideally you should check all your paragraphs, but if time is short then you should focus on those that are long and those that gave you trouble drafting. 

You’ll also find that your greatest organizational difficulties will usually not be at the level of the Global Issue and Point. Usually, when you know what you are saying, you will have little trouble with your Global structures. You’re most likely to have serious global difficulties either when you have drafted your text without ever coming to a command over what you are saying or when you have come to a command late in the drafting process and have not gone back to revise the earlier parts.

In our experience, competent professional writers only occasionally have major problems with organization at the paragraph level or at the global level, and these problems are easily fixed on a second or third revision. However, we’ve found that professional writers often struggle with the levels in between. Middle-level structures just seem to have less definition than wholes and paragraphs. For one thing, they have no required orthographic signals. We mark the beginning of sentences with capital letters and their end with punctuation. We signal the beginning and end of paragraphs. We use titles or salutations to mark the beginning of whole texts and mark the endings as well. But middle-level structures, consisting of some number of paragraphs, are not marked in such standard ways. Some writers use headings to mark some of their middle-sized sections or chunks, but many do not. Without headings, readers have no obvious signal that one section is ending and another beginning. That often causes a problem. That problem is made even worse when there is no clear difference between the end of one section and the beginning of another. When a section without headings has no clearly defined Issue segment and its Point occurs at the end of the Discussion, readers are apt to become quite confused. (By the way, we like headings, and we think this discussion of middle-level structures makes a darn good case for using them.)

So do check your Global Point, since it is so important. And do check the Point and Issue of your paragraphs, especially when your document is only a few pages long. But be sure to check those middle-level structures that are more than one paragraph but less than the whole. Their structures have to be especially clear because they may have no visible structure, only the conceptual and rhetorical structure your readers create from the announcements in your Issue and a clear statement of your Point. 
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“Sometimes I don’t want to state my Point directly in a sentence or two. Sometimes I want to be more subtle, and sometimes my Point is too complex to be reduced to a sentence.” 

Maybe. And maybe not. When you have a Point worth making – and you understand it fully yourself – you won’t often feel the need to avoid making it. We aren’t saying that everything you say in your document should or could be reduced to a sentence, an actual telegram sent via Western Union; what we are saying is that a Point should be a part of your text, a part whose function will be to help your reader organize her understanding and memory of what you wrote. With your best statement of your Point, your reader can organize her understanding and memory in a useful way – to a limited degree, in your way. Points are one of the key features that let you have a say in how your reader understands and remembers.

So you can always decide that your Point is too subtle or complex to be said outright – so long as you also recognize that you are leaving it up to your reader to discover some Point around which to organize what you say. And that you risk having your reader miss your Point. Or infer one quite different from what you intended. Or decide that what you have to say is Point-less.
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    When Jenkins ejected Wilson from the Municipal Airport because he was merely apprehensive about a 







possible disturbance.  In doing so, he violated Wilson’s First Amendment right of free expression.  The 







First Amendment protects those who exercise their right of free speech in a public forum, even when that 







exercise raises the possibility of a disturbance.  In  Tinker v. Des Moines Schools Dist., the Supreme Court 







ruled that “undifferentiated fear or apprehension of disturbance is not enough to overcome the right to 







freedom of expression.”  















     No official may deny anyone his First Amendment rights simply because that official is vaguely 







apprehensive that the person might cause a disturbance.  According to the court, the official must point to 







“specific evidence of actual or impending violence.”  When Jenkins ejected Wilson he violated Wilson’ 







First Amendment right to free expression, because he could point to no such specific evidence.  He had only 







vague apprehensions.







        When Wilson exercised his freedom of expression by holding a sign in the 







concourse, he did nothing to evidence an impending disturbance of any kind.  He was 







standing silently, against a wall, and not obstructing or disturbing the concourse in any 







way.  Moreover, Jenkins can point to no evidence of violence in Wilson’s past that 







could have led him to be apprehensive that Wilson’s peaceful protest might become 







disruptive.  Cross Continental Airlines found Wilson to be a satisfactory employee for 







ten years, and even during his treatment for mental illness, all the evidence indicates 







that he was always in control of himself.  As reason to eject Wilson from the concourse 







on the basis of some risk to passengers or anyone else, Jenkins can say only that he was 







vaguely apprehensive.















        When Cross Continental learned of Wilson’s mental illness and its 







misrepresentation in his records, it fired him because of the falsification of his record 







and because it believed his condition might lead to violence.  When Cross Continental 







notified Jenkins of Wilson’s protest in its concourse and asked Jenkins to eject him, it 







communicated its concern about Wilson’s mental illness to Jenkins.  According to 







Jenkins, he agreed with Cross Continental’s apprehension over the possibility of 







disturbance and so on the basis of that vague evidence alone, he decided to expel 







Wilson from the airport.















        Jenkins acquiesced to Cross Continental's request to expel Wilson from the airport 







because he was apprehensive that Wilson’s picketing might create a disturbance.  But 







all Jenkins knew was that Cross Continental was concerned about Wilson’s medical 







history and did not want Wilson to protest his dismissal in the concourse.  Not until 







Cross Continental asked him to expel Wilson because of his protest, did Jenkins have 







any reason to be concerned about Wilson, and even then Jenkins had nothing but 







vague apprehensions about the possibility of a disturbance.  He could point to no 







specific evidence of any actual impending disturbance.















        Jenkins has a long history of running the airport more for the convenience of the 







airlines than for the needs and rights of the public.  Wilson was not the first harmless 







protester to be removed from airport public spaces on the request of an airline.  Since 







1982, seven groups have obtained court orders allowing them to demonstrate on 







airport property after Jenkins had them removed for no reason better than the kind of 







vague apprehensions he claims in this case.  Four of those seven groups had been 







repeatedly ejected before obtaining court orders.  Airport records do not reveal how 







many of the persons ejected from the airport in that period were removed because they 







attempted to present a message to the public that Jenkins or an airline did not like or 







approve.  But given the seven groups who did take Jenkins to court and given the ease 







with which Cross Continental was able to get Jenkins to eject Wilson for no good 







reason, we can only conclude that it was routine practice for Jenkins to deny citizens 







their right to free expression merely to satisfy the request of an airline or because 







Jenkins was vaguely apprehensive of a disturbance.
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